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Introduction  

Gloucestershire County Council is committed to ensuring every child has access to high quality education suited to their needs, which equips them with 
the skills and attributes needed to make a positive contribution to their community and succeed in life.  

We also want to ensure children and young people with high needs are able to learn and succeed in local education provision (Early Years, School, and 
Post 16) that understand, respond to and meet their needs in a flexible way. *Gloucestershire Strategy ‘Looking to the Future 2019-2022’ 

The Local Offer 

All Local Authorities must publish a Local Offer; this is a central source of information and resources available for all children, young people and their 
families with Special Educational Needs and Disabilities (SEND) in Gloucestershire.  Please follow this link: 
https://www.glosfamiliesdirectory.org.uk/kb5/gloucs/glosfamilies/home.page  

Gloucestershire County Council has previously produced the document ‘Gloucestershire Guidance Booklet for Practitioners Working with Children and 
Young People (0-25 yrs.) with Additional Needs Including SEND’ (2016) 

Although this document continues to provide clear expectations regarding universal help for children and young people with additional needs, in 2018 
there were a number of organisational changes within the Local Authority. We wanted to produce a document that is reflective of these and includes 
expectations as set out in the reformed Early Years Foundation Stage Framework, reinforces the key legislation such as the Equality Act 2010, United 
Nations Convention on the Rights of the Child and the SEN Code of Practice 

What do we mean by ‘Ordinarily Available Provision’? (OAP) 
The term ‘ordinarily available provision’ refers to the range of activities, experiences and strategies offered as basic good practice/quality first teaching 
for children with special education needs/disability in line with the SEN Code of Practice .  

Ordinarily Available Provision should be delivered within the usual funding resource the provider receives from the Local Authority.  Some providers will 
need to make adaptions to their current practice if they are to meet the expectations of Ordinarily Available Provision. 

Using the Early Years Foundation Stage’s Overarching Principles the following information aims to support Early Years Providers meet the needs of 
children with special educational needs and disabilities.   
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Ordinarily Available Provision Audit  
Providers Name: Date Completed:                                Date Reviewed: 

Mangers/CM Name: Name SENCo: 

Named Designated Safeguarding Lead: Locality:  

The Unique Child  

Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured.  

Getting to know a child begins before they start their early year’s provision and continues throughout the child’s journey.  Whether this be through 
assessment/observation, interaction with children or seeking the child and parents voice  

Ordinarily Available Provision  Examples to support practice  Provider’s Comments/Reflections  

Parent’s knowledge about their child 
is used to form initial and ongoing 
understanding about what the child 
can do, what they like and what they 
don’t like, child’s method of 
communication – This information 
including the required information 
within 3.73 is gained before the child 
starts and is part of an ongoing 
conversation between practitioners 
and parents. (E.g. All about me, My 
Profile) 

 Examples of My Profile 
https://search3.openobjects.com/mediamanager/gloucs/glo
sfamilies/files/my_profile_0-5_years_template_2.pdf  
 
https://search3.openobjects.com/mediamanager/gloucs/glo
sfamilies/files/my_profile_0-5_years_template_1.pdf  
 
 
 
 
https://www.early-education.org.uk/settling-children-well  
 
https://www.youtube.com/watch?v=HklpWWDSyqU  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

There are planned opportunities for 
the child and parent to meet 
practitioners and explore the 
environment before they start.  
(home visits, stay and play sessions 
or taster sessions)*Covid Safely 
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Understanding that the child’s family 
is also unique.  It is important for 
practitioners to get to know every 
child and their families value them 
and understand them.  Children and 
families who have English as an 
additional language are fully 
supported 1.13 

 
 
https://help-for-early-years-providers.education.gov.uk/get-
help-to-improve-your-practice/english-as-an-additional-
language-eal  
 
 
https://www.actionaces.org/what-are-aces/  
 
https://www.eif.org.uk/report/realising-the-potential-of-
early-intervention  
 
 
 
 
 
 

https://www.gloucestershire.gov.uk/media/2103598/ey-
funding-leaflet-final.pdf  
 
 
 
 
 
HSE example of individual pupils Risk Assessment 
https://www.hse.gov.uk/services/education/example-risk-
assessments.htm  
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Practitioners are aware of the risk 
factors that effect individual 
children’s learning and development, 
Including knowledge around ACES 
and disadvantaged groups.  All staff 
are aware of their statutory duty 
with regards to safeguarding children 
3.4, 3.6, 3.7 
Where a child attends more than 
one setting or already has a number 
of professionals involved a clear 
communication channel is 
established to ensure the children’s 
needs are understood 1.12 

Settling in sessions/transitions into 
the setting are planned with the 
parent and adapted to meet the 
individual needs of the child.  
Nursery Education Funding can be 
used flexibly to support a child’s 
transition into the setting.  

Policies regarding, Admissions, 
Induction,  Health and Safety, 
Equality of Opportunity,  Risk 
Assessment and supporting children 
with medical or physical needs are 
live documents and reviewed at least 
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annually with the 
practitioners/leaders within the 
setting 

 
Development Matters Document  
https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/1007446/6.7534_Df
E_Development_Matters_Report_and_illustrations_web__2
_.pdf  
 
A celebratory approach to SEND assessment in the early 
years  https://www.pengreen.org/wp-
content/uploads/2018/05/A-Celebratory-Approach-to-SEND-
Assessment-in-Early-Years-1.pdf  
 
 
Think about the child’s development, what will be their next 
milestone be, what to they need to get there?  Take a look at 
Julian Grenier’s video around assessment 
https://www.youtube.com/watch?v=rshr-l66jQA&t=682s  
 
 
 
Information about Gloucestershire’s Health Visiting Teams 
https://www.ghc.nhs.uk/our-teams-and-services/health-
visiting/  
 
 
link to be added for 2 Year check paperwork  
 
 
Supporting children with a My Plan  
https://www.glosfamiliesdirectory.org.uk/kb5/gloucs/glosfa
milies/family.page?familychannel=3_2_4_22  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

There is an embedded cycle of 
assessment for all children.  
Assessments take on many forms 
and should have a clear purpose. 
Assessments and observations 
should not take a practitioner away 
from interacting with children and 
Ofsted do not need to see physical 
evidence/examples of assessments 
or observations  
2.2/1.16 

Every child has clear ‘Next Steps’ 
that are individual to their learning 
and development.  These ‘Next 
Steps’ should be shared with the 
parent and supported with advice 
around activities and experiences 

The Progress check at 2 must be 
undertaken for all children on roll 
aged between 2 and 3.  This is done 
in collaboration with the parent.  A 
written summary is provided for 
parents where their child’s progress 
is less than expected.  It is good 
practice to liaise with the local health 
visiting team regarding 2 year checks  

Where assessment indicate a 
concern about a child’s development 
this must be shared with the parent 
and differentiated support should be 
put in place to address the child’s 
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need, this is when the ‘Graduated 
Pathway’ would begin  

Registering a My Plan/My Plan+ 

https://www.glosfamiliesdirectory.org.uk/kb5/gloucs/glosfa
milies/family.page?familychannel=3_2_4_2  
 
Single Consent Form:  
https://www.glosfamiliesdirectory.org.uk/kb5/gloucs/glosfa
milies/family.page?familychannel=3_2_4  
 
Reviewing a My Plan  
https://www.glosfamiliesdirectory.org.uk/kb5/gloucs/glosfa
milies/family.page?familychannel=3_2_4_22  
 
Listening to children’s perspectives (DfE study)  
https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/183412/DfE-
RR239b_report.pdf  
Let’s Listen (Solihull project) 
https://solihulllscp.co.uk/media/upload/fck/file/publications
/Let's%20Listen.pdf 
 
https://www.gloucestershire.gov.uk/media/11951/behaviou
r-observation-sheets.pdf  
 
Anna Freud/Pacey – Managing Challenging Behaviour in the 
Early Years 
https://www.youtube.com/watch?v=EqpuY_It5X4  

Written consent is obtained from 
parents so information can be 
shared with professionals as 
necessary  
 

A 6-12  weekly cycle of Plan, Do, 
Review is used to ensure that 
children with individual My Plan’s  
are making progress 
 

Listening to the voices of individual 
children is embedded in practice.  
Childrens views are sought 
particularly around their own 
strengths and difficulties.  This is 
used as part of the child’s 
assessment and enables 
practitioners to provide an 
interesting and challenging 
curriculum 
  

 
 

Practitioners understand that the 
behaviour individual children display 
is a communication.  When a child is 
angry, withdrawn or finding it 
difficult to engage positively in play 
practitioners carry out in depth 
assessments to clarify their concerns 
and discuss the child’s difficulties 
with their parents, involving other 
professionals as necessary  
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Positive Relationships 

‘Children learn to be strong and independent through positive relationships’ Therefore it is important to foster positive relationships with children, 
parents, colleagues, key partners and the community this ensures you are offering high quality early years provision.  Relationships can be complicated, 
families are unique and some parents face specific challenges which in turn may create barriers to engagement/developing trusting relationships.  It is 
really important to get to know individual families and understand their unique circumstances, exploring different and creative ways to build a co-
operative partnership.  
 

Ordinarily Available Provision  Examples to Support Practice  Provider’s Comments/Reflections 
A strong partnership with all parents is 
fostered.  Parents knowledge about their 
child is central to initial and ongoing 
assessments about their child 

Information from the DfE EYFS support pages  
https://help-for-early-years-
providers.education.gov.uk/personal-social-and-emotional-
development/relationships 
Ten tips on how to build positive relationships with parents: 
https://www.ndna.org.uk/NDNA/Community/myNDNA/blog/2
019/Positive_relationships_with_parents.aspx 
 
Supporting the Home Learning Environment in the early years 
https://assets.publishing.service.gov.uk/government/uploads/s
ystem/uploads/attachment_data/file/919363/Improving_the_h
ome_learning_environment.pdf  
 
The Key Person  
https://www.nurseryworld.co.uk/features/article/key-person-
approach-a-different-key  
 
 
Tips on supporting positive relationships in the moment: 
https://www.nurseryworld.co.uk/features/article/positive-
relationships-behaviour-in-the-moment 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Information about what and how 
children are learning is readily available 
to parents.  Parents are regularly 
provided with  information to support 
children’s learning at home 3.74 

Every child has a named Key Person and 
every parent knows who their child’s key 
person is.  1.16/3.27 

That person ensures their key child’s 
learning and care is tailored to meet their 
individual needs 1.11 

There is an identified space where 
sensitive conversations and meetings can 
be confidently held with parents and 
professionals  

A whole setting approach is used to 
develop emotional literacy, wellbeing 
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and resilience and promote positive 
attitudes to everyone 

Emotional Literacy in the Early Years:  

https://childcarestudies.co.uk/2021/01/11/emotional-
literacy-in-early-years/  
Supporting Equality and Diversity  
https://www.cumbria.gov.uk/eLibrary/Content/Internet//
537/955/6075/6263/6314/42965143226.pdf  
Anti racism  
https://wellnessforall.org.uk/2020/06/03/anti-racism-in-
the-early-years/  
Unconscious Bias 
https://education.gov.scot/improvement/documents/sci3
8-elcc-action-guide.pdf  
https://eyfs.info/articles.html/general/unconscious-bias-
in-the-observation-assessment-and-planning-process-
r338/  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Provider clearly shows a 
responsibility to ensure positive attitudes 
to diversity and difference. Not only so 
that every child is included and not 
disadvantaged, but also so that they 
learn from the earliest age to value 
diversity in others and grow up making a 
positive contribution to society. 

All practitioners are approachable, 
friendly and enjoy spending time with 
children.  The workforce is well skilled 
and experiences and meets the 
requirements for suitable people within 
the EYFS 1.17, 3.9, 

The provider has developed positive 
relationships and/or knows how/when to 
contact key partners including : 

 Safeguarding Team  

 The Early Years Service  

 Other Early Years Providers  

 Local Schools  

 Relevant support services 
 The Health Visiting Team  

 
 
https://www.gloucestershire.gov.uk/gscp/  
https://www.gloucestershire.gov.uk/early-years-service/ 
Glos families directory – or link with local provider 
meetings   
https://www.ghc.nhs.uk/our-teams-and-services/health-
visiting/  
 
Ensure you have a robust cycle of CPD, Staff 1:1 and peer 
observations in place.  With a clear supportive plan where 
further development is needed.  Support from the Early 
Years Service if required  

 
 
 
 
 
 
 
 
 
 
 

 

Children are supported by 
knowledgeable practitioners who 
understand when to stand back, when to 
interact and what to offer individual 
children   
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Transitions for children are carefully 
planned with parents, the child and 
receiving providers/key person.  This will 
be adapted to meet children’s individual 
needs where necessary  

https://www.eyalliance.org.uk/alliance-launches-
effective-transition-and-emotional-wellbeing-early-
years-online-course  
 
https://www.early-education.org.uk/transitions  
https://www.nasen.org.uk/early-years  

 

Enabling Environments with Teaching and Support from Adults  

Children learn and develop well in enabling environments with teaching and support from adults, who respond to their individual needs and help to 
build their learning over time.  Children benefit from a strong partnership between parents and practitioners.  

An enabling environment is a rich and varied space where risks are minimised and well managed, and children are protected from harm and 
abuse.(Early Years Alliance)  

Ordinarily Available Provision  Examples to Support Practice  Provider’s Comments/Reflections 
The Environment is warm, welcoming and 
nurturing and facilitates a sense of belonging  
 
 

Examples – organisation, resources available, acoustics  
https://www.open.edu/openlearn/education/professional-
development-education/understanding-early-years-
environments-and-childrens-spaces/content-section-1.1  
 
https://www.eyalliance.org.uk/enabling-environments  
 
HSE example of individual pupils Risk Assessment 
https://www.hse.gov.uk/services/education/example-risk-
assessments.htm 
 
https://www.sense.org.uk/get-support/information-and-
advice/communication/total-communication/   

Total Communication Training can be delivered for free to 
the whole setting or a group of childminders by the Early 

 
 
 
 
 
 
 
 

There is sufficient space for children to move 
and collaborate, and encourage exploration 
and risk-taking both in both the indoor and 
outdoor environment  

When necessary risk assessments are 
completed for individual children – this is 
completed in partnership with the child’s 
parent and shared within the whole provision 

 

All staff understand and implement a Total 
Communication Approach within the 
environment, this is consistent for all children 
including those with SEND  
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Practitioners regularly reflect on the 
environment using tools such as ‘GTC 
Environment Audit’ 

Years Service.  Please contact 
eyservice@gloucestershire.gov.uk or your locality lead  
 
 
https://www.ndcs.org.uk/information-and-support/language-and-
communication/creating-a-good-communication-environment/  

 

Adjustments are made to the acoustic 
environment such as soft furnishings, blankets 
on tables, creating quiet corners  

 
 

Displays are meaningful and appropriate for all 
children  

 
 
 
Please seek advise from the child’s Advisory Teacher for 
children with visual or hearing impairments (if involved)  
 
 
https://www.earlyyearspdp.com/course/view.php?id=37  
 
 
 
See links within ‘The Unique Child’  
 
 
Examples can be found here  
https://pdnet.org.uk/media/pdnet-Standards-for-Early-
Years.pdf  
 
 
 
 
 
 
 
 
 

 
 

Children who wear glasses and/or hearing aids 
are encouraged to wear them are seated in 
the optimum position during group times, 
meal times etc.  

 

Ensure the activities and environment meet 
the development needs of all the children who 
attend, from very young babies to older 
children 

 

 

Close attention in paid to individual children’s 
interests and this incorporated into the play 
environment  

 

Activities, resources and furniture such as 
table and chairs are child height and accessible  

 

The environment is accessible and resources 
within this  can be moved and used in a variety 
of ways, 

 

Allow children the time and space to focus and 
reduce noise distractions 

 

Practitioners  are aware of smells and noise in 
the room and any children who may be 
impacted by these  

 

Practitioners are aware of lighting in the room 
e.g. use of natural light, who is facing the light, 
where you stand/sit  in relation to light with 
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relation to facilitating group time, story time 
etc 

Aspects of structured teaching are used 
according to children’s needs e.g., Visual 
Timetables, clear concise instructions with 
visual prompts, particular during transitions  

https://assets.publishing.service.gov.uk/government/ 
uploads/system/uploads/attachment_data/file/936086/Teaching-
and-play-in-the-early-years-a-balancing-act.pdf  
 
Lots of resources can be found on our Childrens Speech and 
Therapy Website:  

 

Children are given time to process information 
before being asked to respond  

https://www.ghc.nhs.uk/our-teams-and-services/childrens-
slt/advice-and-activities/  

 

Tasks are broken down into small manageable 
steps.  These steps are shown explicitly  

  

The pace and order of activities is relevant to 
maintain interest and attention of all children.  
Key information and strategies are shared with 
all relevant Practitioners e.g. My Profile 

  

Modelling is used to aid understanding   Examples of how to model 
https://www.youtube.com/watch?v=o9-FnVz-YmA  

 

Visual Supports are used throughout the 
setting – including timetables, First and Then 
boards, Story and Song props etc. 

Examples of how and why visual support are useful  
https://www.youtube.com/watch?v=Xh_ooF8PDhM  

 

Children’s interests are used to effectively 
promote engagement and extend focus and 
attention 

  

Strategies are used to actively promote 
independent learning through pre-teaching, 
overlearning, differentiated resources where 
appropriate  

 
 
 
 
 

 
 
 
 

Seating and grouping of children take account 
of individual needs and routinely provide 
opportunities for access to role models, 
structured opportunities for conversations and 
sharing of ideas and access to additional adults 
where they are available 
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Use of additional adults is planned to 
maximise their impact on children’s learning  

  

Strategies are used to build and maintain 
positive relationships across the whole setting 

https://www.earlyyearsmatters.co.uk/eyfs/positive-relationships/   

There are opportunities to develop peer 
awareness/sensitivity and support for 
different needs both in and out of the setting 

  

Learning and Development 

It is really important to remember all children are unique, they develop and learn at different rate, there will be times where they develop quickly and 
other times when their development plateau’s for a little while.  However if a child’s progress within any prime area of learning gives cause for concern, 
the practitioner must discuss this with the child’s parent/carer and agree how best to support the child 

Within this section we have used Prime areas of Learning with the EYFS statutory framework alongside the Category of Need, as described in the Code 
of Practice (CoP) .  This provides a guide to what should already be happening in the Early Years as well as links to useful resources.  If you require advice 
with regards to how you implement the support strategies please contact your Early Years Quality and Inclusion Lead.  

Communication and Language (EYFS) Communication and Interaction (CoP)  

What you see  How you support Providers observations/comments   

Difficulties saying what they want and 
being understood  
 

 Modelling language  

 Repeating back what they have said so that they 
hear a clear model  

 Small group or individual language sessions (could 
include Chatter Monkeys and Little Talkers etc)  

 Language programme devised by a SALT. 

 Allow time for child to process and respond. 
Slowing down your responses to encourage them 
to do the same.  
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 Use of a variety of language rich activities e.g. 
rhymes, songs, poems, pretend play.  

 All attempts to speak/communicate are supported  

 Providing an additional method of communicating 
e.g., symbol communication (e.g. Makaton, PECS & 
symbols), use of ICT  

 Reduce pressure to speak and provide alternative 
means of contribution such as; pictures and 
gestures  

Difficulties understanding what is being 
said to them  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 Consider how much information a child can process 
when giving instructions e.g. awareness of 
complexity of vocabulary and amount of 
information carrying words.  

 Reduce your language to meet the needs of the 
child. Use match plus one i.e. child says ‘car’ you 
say ‘fast car’  

 Ask children to repeat instructions to clarify their 
understanding  

 Provide visual prompts. For example; objects of 
reference, first and then boards, timetables, story 
and song props etc.  

 Give extra time to process what has been said.  

 Think about the environment and limiting any 
distractions.  

 Check you have engaged the child’s attention 
before talking to them; use their name first before 
giving them an instruction  

 Check that hearing has been tested   

 

Child/Young person does  
not understand or use  
social rules of  
communication  

 Modelling / role play  

 Small group sessions (for example PALS)  

 Social stories  

 Prompts – symbols, signing systems  
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Children who have been placed on the 
Social Communication Pathway must be 
referred to the Advisory Teaching Service 
– it is the expectation the Early Years 
Provider will do this – if you are unsure 
whether the child has is on this pathway 
please liaise with the child’s family and 
health visitor  

 First (you are doing this) and Next (you are going to 
be doing that) boards  

Difficulties with language and Difficulties 
with communication  
 

 Use the child’s name first to draw their attention 
followed by key word Instructions e.g. Jamie, stop.  

 Use positive language, telling them what you want 
them to do  

 Simple instructions, using literal language (avoiding 
sarcasm and figures of speech)  

 If appropriate use of symbol communication such 
as Picture Exchange Communication System (PECS)  

 Much of what we communicate is non-verbal so be 
very aware of your own body language  

 Awareness of appropriate tone of voice (calm, not 
too loud)  

 Awareness of rate of speech (slow down)  

 Awareness of appropriate environment (noise, 
room, temperature, lighting, room layout)  

 Awareness of use of language (some children may 
need a language-rich environment, others may 
need it to be kept simple)  
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Difficulties with social imagination  
 

 Role play and drama, use of props (e.g. puppets)  

 Modelling  

 Story telling  

 Photos used to talk through what might be happening  

 Playing And Learning Socialise Programme  

 Social stories  

 

 

 
Difficulty with social communication and 
developing relationships  
 

 Small group / 1 to 1 tasks and activities to cover 
turn taking and social skills  

 Clear communication of expectations  

 Develop group work skills by targeted sessions to 
address specific skills, e.g. turn-taking, 
conversation, feelings…  

 Opportunities for supported play with peers  

 Modelling successful play and social interactions  

 Giving support to respond to conflict in 
relationships and resolve difficult situations  

 Giving support to develop understanding of 
emotions of child and peers  

 Good peer role models  

 Clear boundaries  
 

 

Anxiety in busy unpredictable 
environments  
 

 Preparation for change of activity, environment or 
routine  

 Small group / 1 to 1 tasks and activities  

 Calm learning environment  

 Clear communication of expectations  

 Visual timetable  

 Use of social stories  
 

 



16 

Sensory and physical needs relating to 
communication and interaction  
 
 

 

 Staff are aware that for some children, a sensory or 
physical disability could impact on their learning 
language and social interaction  

 Staff understand the importance of supporting 
children to understand their sensory needs and to 
begin to develop self-regulation strategies  

 Nurturing groups  

 Implement strategies and programs on the advice 
of relevant professionals, e.g. SALT  

 Support for social interactions during unstructured 
time e.g. free choice/free flow 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Personal, Social and Emotional Development (EYFS)  Social, Emotional and Mental Health Difficulties (CoP) 

What you see  How you support Providers observation/Comment   
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Displaying behaviour that challenges.  
 
Desire to follow own agenda  

 Consistent message but flexible approach  

 Reasonable adjustments are made  

 Explore and try to understand the basis for the 
behaviour and recognise that behaviour is a 
method of communication (Use of STAR/ABC/ 
Iceberg to explore the purpose of the behaviour 
and what the child is trying to communicate)  

 Consideration of the timetable and transitions  

 Supported transitions  

 Explore the sensory needs of the child  

 Explore communication needs of the child  

 Help the child to self-regulate  

 Have a safe space for children to regulate  

 Risk assessment  

 Communication with home/family e.g. what is 
going on at home, other agencies’ involvement?  

 Regular review of Assess, Plan, Do, Review  
 

 

 

Behaviours may reflect:  

 Anxiety  

 Low self esteem  

 Poor attachment  

 Presenting as significantly 
unhappy or stressed  

 

 Focus on reducing anxiety and thereby behaviours  

 Flexible and creative use of rewards and 
consequences e.g. ‘catch them being good’  

 Positive reinforcement of expectations through 
verbal scripts and visual prompts  

 Calming scripts to de-escalate, including for 
example, use of sand timers for ‘thinking time’  
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Difficulties following and accepting adult 
direction  
 

 Look for patterns and triggers to identify what may 
be causing behaviours  

 Positive scripts - positive language to re-direct, 
reinforce expectations e.g. use of others as role 
models  

 Calming scripts to de-escalate, including for 
example, use of sand timers for ‘thinking time’  

 Limited choices to engage and motivate  

 Flexible and creative use of rewards and 
consequences e.g. ‘catch them being good’ reward 
systems  

 Visual timetable/supports and use of visual cues e.g. 
sand timers to support sharing  

 

 

Presenting as significantly unhappy or 
stressed  
 

 Key worker and adults to check in at the start and end 
of the day  

 Safe place/quiet area in the setting  

 Feedback is used to collaborate and plan with parent 
/carer, to ensure consistency between the home and 
setting  

 Use of social stories to identify triggers and means of 
overcoming them  

 Build rapport and trust in a reliable adult  
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Physical Development (EYFS) Sensory and/or Physical Needs (CoP) 

What you see  How you support Providers comments/observation   

Hearing impairment – Please you 
liaise with the Advisory Teaching 
Service if they are involved for 
individual children   

 
 

 Allow the hearing impaired child to see your face 
and lips when speaking  

 Ensure you are not standing with your back to a 
light source, as a shadow cast across your face can 
obstruct the deaf child’s view.  

 Manage visual distraction, especially with younger 
children. For instance, think about what you are 
going to wear, because brightly coloured clothing 
or large jewellery may be distracting  

 Ensure child has heard the task/request  

 Allow additional time to ensure mastery of new 
concepts/learning  

 Give more time to process information  

 Create opportunities for 1 to 1 and group work in 
good listening environments  

 Provide deaf awareness training for staff  

 Adapt your environment to improve acoustics  

 Use of visual aids  

 Speak clearly and at your normal pace and make 
sure you have the child’s attention before you start 
talking  

 When speaking directly to the deaf child always get 
down to their eye level so they can focus on your 
speech and tune in  
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Vision impairment - Please you liaise with 
the Advisory Teaching Service if they are 
involved for individual children   
 

 Practitioners to work together with parents and 
other professionals to share strategies and advice 
to support the child  

 Adults talk clearly to the children  

 The environment has a consistent layout with clear 
routes and areas of learning that are obvious to the 
children  

 Talking books and tactile resources  

 Say name before instruction and name the other 
children so they know who they are talking to.  

 Resources organised to allow independence  

 Give warnings of changes  

 Use a multisensory approach  

 Support to promote full social inclusion and to 
develop social skills 

 

Physical disability 
Please liaise with the Advisory Teaching 
and Occupational Therapy service if you 
have a child with a physical disability  

 Staff to work together with other professionals to 
share strategies and advice to support the child.  

 Moving and handling training accessed where 
appropriate  

 Provision of small support equipment e.g. adapted 
pencils, pens, ruler, cutlery and scissors  

 Accessibility planning  

 Ensure environment is accessible for specialist 
equipment e.g. Walkers, standing frame, specialist 
seating and hoisting. Ensure use of specialist 
equipment  

 Enable access to ICT equipment e.g. computers, 
iPads  

 Staff training for care and hygiene support  

 Risk assessments and Personal Emergency 
Evacuation Plan  
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Physical sensitivity including hyper and 
hypo responses and possible sensory 
difficulties  
 
Sensitivity to sensory stimuli 

 Practitioners to work together with other 
professionals to share strategies and advice to 
support the child’s sensory diet  

 Sensory reduction planning  

 Staff training through CPD  

 Sensory Breaks  

 Sensory resources  

 Flexibility with uniform policy  

 Consideration to the environment e.g. noise, room 
temperature, visual stimuli, proximity  

 Flexible approach to transitions  
 Access to safe place  

 

 

If you need support to complete this audit or if after completing there are areas you require support/advice around please complete a referral to the 

Early Years Service.  Add webpage link here  

A member of your locality team will be allocated to your provision and will support you to identify areas of development within this audit. A 

supportive action plan may then be developed with a review date.  


